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1. Teaching Statement 
 

Upon discovering Linguistics as an undergraduate, my interest was inspired by the fact 
that it involved solving problems in a meticulous, systematic manner about a subject matter that 
was so accessible—something that we all engage with on a daily basis without a second thought. 
However, I might not have made this discovery if not for a series of excellent teachers and 
mentors who revealed the best practices in research and incited a passion for this scientific 
pursuit. The learning experiences that I have received as a student and researcher have strongly 
influenced how I approach teaching. Much as my mentors did for me, I strive to create a 
collaborative environment to facilitate students’ acquisition of critical thinking skills and 
research methodologies to help them evaluate the knowledge they receive and to learn how to 
ask their own questions about language and the world.    
 

Classroom Teaching Philosophy 
One of my primary goals in the classroom is to create an open dialogue between myself 

and the students, as well as between the students themselves, by establishing a cooperative 
environment. I strive to find ways to accommodate not only linguistic diversity but also 
differences in classroom and learning styles. Certain cultural backgrounds encourage deference 
to teachers, while others encourage a dynamic, collaborative relationship with them. Students 
will respond differently to different sorts of classroom activities, and, as such, I believe that it is 
necessary to provide a wide variety of different opportunities for learners to acquire the course 
content and demonstrate their knowledge. Through a range of both instructor- and student-led 
activities, there can be a chance for all types of students to excel. For example, in the Linguistics 
seminar on Second Language Speech Processing and Learning, which I co-taught with Ann 
Bradlow at Northwestern University, we included student-led group discussions, oral 
presentations and written assignments. The course structure was designed such that one class per 
week involved lectures while the other class was activity-driven to provide students variety in 
how they engaged in learning. By offering a range of activities and class formats, students are 
provided as many opportunities as possible to succeed.  

Another major goal in my teaching is to equip students with skills they can apply in their 
other courses and outside the classroom. For introductory courses, this would involve 
introducing students to fundamental theories and principles of Linguistics and Cognitive Science, 
drawing connections between these abstract concepts and real-world situations. For more 
advanced students, I would encourage a deeper engagement with primary source material. 
Indeed, thinking critically and conceiving of insightful questions are integral components of 
research. In the Linguistics seminar on Second Language Speech Processing and Learning, 
several of the in-class assignments I implemented involved reviewing journal articles by writing 
up critical assessments, identifying problems or gaps in a given study and proposing ideas for 
future research. Moreover, theory, while an essential foundation for research and experimental 
work, can often be difficult for students to unpack. As such, I believe it is essential for students 
to not just read about theory but also to actively engage with it. For instance, in one activity I 
designed, I provided students with phoneme inventories of several pairs of languages and asked 
them to work through the hypotheses of a specific theoretical model (e.g., the Perceptual 
Assimilation Model). They generated predictions about the ease of acquisition of those 
categories based on the interaction of the different pairs of inventories.  
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Furthermore, I believe that a ‘learn-by-doing’ approach is ideal for revealing the range of 
different methodologies that researchers employ to collect data as well as for demonstrating how 
to analyze data. This can be achieved through in-class activities where students actually serve as 
both researchers and participants in mini experiments, such as identification and discrimination 
tasks, where they can take part in the experiment and then plot the results of their data to see 
their identification and discrimination curves. This serves to translate graphs and concepts they 
would have been exposed to in lecture into something tangible, such that they can better 
understand where the data come from, what these figures actually represent, and how to interpret 
the results.  

Finally, given that language is something that we engage with so readily, there is 
widespread public fascination and media coverage of a variety of speech and language issues. 
Another avenue by which students can learn to think critically is by finding current news stories 
or blog postings claiming scientific research has shown ‘X’ and actually tracking down and 
evaluating the original research to determine whether it was interpreted appropriately. This 
would not only serve to educate students on how to critically evaluate the information they 
receive, a skill that would serve them well both in and outside the classroom, but also to 
highlight the real-world relevance of what they are learning.  
 

Mentorship & Advising 
I have been fortunate to have excellent mentors, who have been exemplary models for 

creating successful advisee-advisor relationships. Moreover, as a lab manager in Simon Fraser 
University’s Language and Brain Lab and also as post-doctoral fellow at University of Toronto’s 
Child Language and Speech Studies lab, I have gained experience training and mentoring 
undergraduate students, ensuring that they are versed not only in lab protocols and procedures 
but also with the broader context for the projects in which they are involved. In working with 
new researchers, I believe it is important to highlight not only the “how” of research (e.g., how to 
collect and code data), which is typically the focus for research assistants, but also the “why” 
(e.g., why we have chosen a particular methodology; why counterbalancing is important; why we 
have included specific control conditions), as it better equips them with the resources necessary 
to go forward and conduct their own independent research. My approach to doctoral student 
advising would be to establish weekly meetings with advisees to discuss their ongoing research 
as well as to regularly check-in and meet regarding program milestones and career development 
activities to ensure timely completion. 
 

  


